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CHAPTER 1
INTRODUCTION
"Our goal as therapists should be to help individuals live life to its fullest potential
within the context of their particular culture, as well as within the umbrella of the larger
society in which we all live " Forehand and Kotchick, 1996.
in
Over the past several decades, significant demographic changes have occurred
the United States. Ethnically diverse populations continue to grow, providing our society
with an array of cultures and languages. In fact, projections into the next century
estimate the population of our country will soon consist of over fifty percent ethnic
minorities (U.S. Census Bureau Estimates, 2002). For the professional psychologist
struggling to promote and provide competent services to an increasingly socially,
culturally, and ethnically diverse population of families, the lack of cultural awareness
and sensitivity may lead to inadequate assessments and interventions. This is particularly
evident when one considers that, traditionally, the values and beliefs of European-
American culture have been translated into norms for parenting and child behaviors in the
United States. As we continue to encounter a broader range of parental behaviors and
values, it becomes necessary to re-evaluate our conceptualization of "good-enough" or
"ideal" parenting, which now rests upon a Euro-American set of values. Although
researchers have begun to make significant advances, research has traditionally stopped
short of investigating society, culture, and ethnicity when conceptualizing parenting style.
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Defining Parenting Stvie
Parenting involves many different factors and processes, some easier to identify
than others. Parenting is a complex activity, broadly defined as a group of specific
behaviors that work individually a«^/ together in hopes of influencing certain child
outcomes (Baumrind, 1967). Many researchers have noted that some parental behaviors,
for one reason or another, are more helpful to some children than others. Ultimately,
individual parental behaviors are less important to child development than is the broader
pattern of parenting. Of those researchers that who attempted to define parenting, most
rely on Diana Baumrind's (1967) concept of parenting style. Two points are critical to
fully appreciate Baumrind's definition of parenting style. First, her definition is only
meant to encompass normal variations of parenting; deviant or psychopathological
parenting is not included within her parameters of parenting. Second, Baumrind's model
assumes that at the base of all parenting is the struggle for control; a parent's primary role
is to socialize, control, and influence his/her children (Baumrind, 1991; Darling, 1999).
The American parenting style, therefore, has traditionally been regarded as a
balancing of two major factors: parental demandingness and parental responsiveness.
Parental demandingness refers to "the claims parents make on children to become
integrated into the family whole, by their maturity demands, supervision, disciplinary
efforts and willingness to confront the child who disobeys" (Baumrind, 1991, pp. 61-62).
Parental responsiveness (also known as warmth) refers to "the extent to which parents
intentionally foster individuality, self-regulation, and self-assertion by being attuned,
supportive, and acquiescent to children's special needs and demands" (Baumrind, 1991,
p. 62). Categorizing parents according to whether they are high or low on parental
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demandingness and responsiveness creates four, broad parenting styles: permissive,
authoritarian, authoritative, and uninvolved (Darling, 1999; Maccoby & Martion, 1983).
Permissive parents "are more responsive than they are demanding. They are
nontraditional and lenient, do not require mature behavior, allow considerable self-
regulation, and avoid confrontation".
Authoritarian parents are highly demanding and directive, but not responsive
They are obedience- and status-oriented, and expect their orders to be obeyed without
explanation
.
These parents provide structured environments with clearly defined
boundaries and stated rules.
Authoritative parents are both demanding and responsive. "They monitor and
impart clear standards for their children's conduct. They are assertive, but not intrusive
and restrictive. Their disciplinary methods are supportive, rather than punitive. They
want their children to be assertive as well as socially responsible, and self-regulated as
well as cooperative."
Uninvolved parents are low in both responsiveness and demandingness.
(Baumrind, 1967; 1991 pp. 60-62)
A review of the literature on parenting style consistently shows that authoritative
parenting and upbringing are related to higher social competence and lower levels of
behavior problems in children at all levels of development (Baumrind, 1991). Patterson's
(1982) coercive model both compliments and complicates Baumrind's work by
reminding us of the important influence children's behavior can have on parents'
behavior. It can be misleading to examine any parental behavior in isolation, because
parenting is dynamic and interactive. Parents behave in and in response to a given social,
geographic, and cultural environment. And parents behave towardand in response to a
particular child or set of children. Traditional models of parenting do not account for the
interactive and dynamic complexity of parenting behaviors. More research on the effects
of social and cultural variables is needed to address this issue. Moreover, traditional
models of the parent-child relationship are limited because, for the most part, they are
based on white, middle class samples. Research conducted on diverse samples are not
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only rare, but contradictory, with some showing little difference in parenting among
ethnic groups and others showing drastic differences across ethnicities (Forehand &
Kotchick, 1996; McCarthy, 1996; Radziszewska, Richardson, Dent, & Flay, 1996). Even
Baumrind found it difficult to apply her own definitions of parenting style across other
ethnicities and cultures; her exploratory analyses found that when black families were
viewed by traditional white norms, they appeared authoritarian, but unlike their white
counterparts, the most authoritarian of these families were able to produce the most
assertive and independent children (1972).
Given the lack of culturally sensitive research on parenting, further research is
needed so that a more inclusive model of parenting style can be developed.
The Impact of Society and Culture on Parenting
Research suggests that parenting styles and behaviors are shaped by the
sociocultural context and not vice versa (Whaley, 2000). The impact of sociocultural
elements on parenting behaviors is clearly critical. However, the directional relationship
of these factors has often been misunderstood in research on ethnic minorities. For
instance, parenting styles measured are often assumed to reflect cultural values of the
parents' reference group without adequate consideration of the socio-cultural variables
that helped shape the parenting style (Garcia Coll, 1990).
Parenting behavior occurs within the larger context of culture. To complicate
matters fiirther, culture not only is context, it has context as well (Greenfield, 1994). The
experiences that individuals fi-om a particular ethnic group have depend not only on their
immediate environment, but also on the history of intergroup relations in an individual's
society (Forehand & Kotchick, 1996). For instance, the cumulative effect of
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socioeconomic disadvantage and negative stereotyping felt by ethnic minority families
force them to develop adaptive strategies based on their beliefs about what it means to be
members of a minority group (Harrison, Wilson, Pine, Chan, & Buriel, 1990). Adaptive
strategies arise from the need to survive and maintain cultural continuity from one
generation to the next. These strategies are observable social behaviors that we, as
observers, often link with cultural patterns. Minority parents must formulate
socialization goals to teach their children the necessary strategies for survival in society.
These goals are primarily derived from sociocultural knowledge of the experiences and
tasks their children will face, ways of being an ethnic minority in a class- and race-
conscious society (Harrison et al., 1990).
Another hardship faced by researchers attempting to increase our ethnic and
cultural awareness is in deciding how exactly to define ethnicity. The work that has been
conducted on minority groups has mostly differentiated them racially, disregarding the
vast diversity within races. For example, most of the research on Latinos has focused on
Mexican-Americans or Chicanos, paying little regard to the several other Latino groups
in the United States. Needless to say, attempting to qualitatively or quantitatively define
concepts as fluid and complicated as society, ethnicity, race, and culture is difficult.
Where do we begin to draw the lines? It becomes especially difficult to differentiate
when one considers that social, cultural, ethnic, and racial influences work
simultaneously, making it difficult to identify a set of beliefs and behaviors representative
of groups.
With that in mind, it's important to take a moment and clearly articulate the
definitions used in this paper. The terms race and ethnicity are often used synonymously
5
in research though, I would argue, a distinction can be made. Racial groups are broad
socially defined groups based primarily on visible differences in facial features and skin
pigmentation; most commonly recognized as White, Black, Asian, and Native American
by the United States government. Ethnic groups are also socially defined based on
cultural criteria, such as language, traditions, and shared values (latum, 1997). Since
both race and ethnic categories are socially constructed, their meanings have changed
over time. For instance, researcher Robert Alba (1990) points out that the high rates of
intermarriage among European ethnic groups leads to a blurring of certain social
boundaries and a reduction of the significance of ethnic identity among these groups. His
point is that a new ethnic identity is emerging, that of the European American. This
thesis adopts Alba's perspective on the emerging European American identity.
Throughout this thesis, I refer to ethnic identity and ethnic culture (specifically, the
Puerto Rican culture and African American culture) when discussing the social and
cultural context of parenting.
In sum, when investigating parenting must one also consider the social climate
that a particular parent and family experience. This consideration is important because
the history of racial inequalities in the United States has resulted in socioeconomic status
and ethnicity's being highly confounded. This confounding makes it difficult to separate
the catastrophic effects of poverty from cultural and ethnic influences when investigating
the norms and values of ethnic-minority groups living in the United States.
Focus of Current Study
This study targets 2 ethnic minority groups—African Americans and Puerto
Ricans—because of their demographic significance and particularly because of the
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importance and similarities in their mental health needs. African-Americans and Puerto
Ricans account for a significant proportion of the U.S. population, particularly in the
North East. They also share experiences of social discrimination and lack of attention on
the part of researchers, particularly in research on parenting.
Until recently, blacks were the largest minority group in the United States.
Because of this, as well as our nation's tendency to dichotomize diversity issues, much of
the research conducted on ethnic minorities, has focused on blacks. However, by 1990,
the Latino population had grown faster (in number) than any other racial/ethnic group in
the United States, particularly in the northeast. Latinos have been the largest minority
group in the commonwealth ofMassachusetts for over a decade, and Puerto Ricans are
the most numerous of all the Latino groups in the Northeast (The Mauricio Gaston
Institute, 1992). Even though they are clearly a significant segment of Latinos, little
psychological research has focused on Puerto Ricans.
Although African-Americans and Puerto Ricans are individually unique and
diverse, both groups seem to share similar social and economic experiences. For
instance, in both African-American and Latino groups, individuals with darker skin and
indigenous features are more likely to be economically disadvantaged, receive lower
earnings, and have less schooling than their lighter-skinned and non-indigenous featured
counterparts (Murguia & Telles, 1996; Telles & Murguia, 1990). African American and
Puerto Ricans also share the psychological burden ofbeing involuntary mintorities in the
United States (Ogbu, 1981); both groups were incorporated into American society largely
against their will through enslavement, conquest, and/or colonization (Massey, Charles,
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Lundy, and Fischer, 2003) Since then, these groups have been relegated to a subordinate
role in society. In the words ofMassey et al:
Whereas voluntary minorities compare themselves to compatriots in their
countnes ofongm to derive a favorable view of the host society, involuntary minorities
compare themselves with the native majority members and are painfully aware of theirdisadvantaged status which generates negative feelings toward mainstream values and
institutions.
.
thus while voluntary minorities see cultural differences simply as obstacles
to be overcome in order to achieve success, involuntary minorities view them as symbols
ot pride and resistance.
(Massey et al, 2003, pp. 7-9)
African-Americans and Puerto Ricans also reside in the same urban and
residential areas of the Northeast (United States Census, 2002). Economic and social
disadvantages in the Northeast have led to similar social experiences, oppression, and
stigmas for African-Americans and Puerto Ricans. However, we must be cautious not to
assume that similar social experiences would have similar influences across or even
within ethnic groups. We must keep in mind the power of a host of influences (history,
culture, society, race, ethnicity, family, and personality, to name a few) in shaping an
individual's behaviors.
The Cultural Context of Parenting
Parenting Values Among African-Americans.
African-Americans are possibly the only minority group in the United States
whose immigration was completely involuntary (Greene, 1995). Instead of a chance to
attain the "American Dream," they were forced into slavery immediately after being
deprived of country, language, family, property, and humanity. The belief that the
struggle African-Americans face ended with emancipation ignores over a century mors of
persecution, bigotry, and injustice. Even today, the disproportionate representation of
African-Americans in the lowest economic, corporate, political, judicial, and educational
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tiers highlight both subtle and blatant forms of discrimination. Greene (1995) argues that
psychologically, African-Americans must struggle to deflect hostility from a wide variety
of sources and simultaneously find a way to make constructive sense of their place in
society. Given this challenge, African-American parents have a unique stressor and
responsibility.
Research has identified a set of values that are common among African-
Americans; they include familial unity and strength, positive self-image, perseverance in
the face of adversity, and positive racial identity (Garcia Coll, Meyer, & Brillon, 1995;
McAdoo, 1988). African-American parents, like other minority groups, often strive to
live as close to the mainstream as possible, while maintaining their own distinct cultural
identity. Other common socialization goals of African-American parenting are respect
and obedience (Garcia Coll et al., 1995).
Interestingly, it has been shown that religious beliefs of African-American
mothers can predict their parenting and disciplinary practices; the more religious the
parent, the more authoritarian the parenting style (Brody, Stoneman, Flor, & McCrary,
1994). Religion is a variable whose influence, like that of acculturation and
psychopathology, is understudied among ethnic minorities (Organista, Chun, & Marin,
1998), especially in regard to its influence over parenting behaviors. Nevertheless,
research has shown that religious African-American parents tend to rely on church
structure and fellowship to guide their parenting practices (Franklin & Boyd-Franklin,
1985).
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Parenting Values Among Puerto Ricans.
Despite the heterogeneity of Latinos, there are shared values and beliefs that have
robustly represented this population. For instance, family is often a central focus, and
individuals tend to have a strong sense of loyalty toward their immediate and extended
families (PeriUa, 1995; Forehand & Kotchick, 1996). Latino families are usually highly
integrated and large; extended families serve as a major source of social support (Perilla,
1995; Taylor et al. 1997; Forehand & Kotchick, 1996). It is not uncommon for the needs
ofthe family to outweigh the needs of the individual (Negroni-Rodriguez & Morales,
2001). Latino social circles (whether they are in the workplace or family) tend to be
hierarchical. It is commonly expected that children show respect to their elders, and all
are respectftil to those in authority or of higher status, a doctor for example (Espinosa,
1995). Also, gender roles tend to be traditional, with fathers as the head of the
households and mothers in charge of childrearing. When it comes to childcare, Latinas
often leave their children with a spouse or relative more than do European American
mothers, and also rely less on more formal methods of child care (e.g. child care centers)
(Buriel & Hurtado-Ortiz, 2000).
Puerto Rican mothers, specifically, are more likely to endorse characteristics like
obedience, compliance, and conformity, while Anglo-American mothers are more likely
to prefer individualism and creativity (Ortiz-Colon, 1985). Harwood et al. (1995)
reported that Puerto Rican mothers emphasized respect, obedience, and charisma as the
most important values they wish to impart to their children.
Acculturation—the process by which immigrants adopt and adapt the values and
behaviors of the host culture (Padilla, 1980)—and length of residency in the US
10
IS
undoubtedly influence parenting behaviors. Pianos (1993) found that more acculturated
Dominican or Puerto Rican mothers used significantly more inquiry and praise in
teaching behaviors with their children than less acculturated mothers. Further research
needed in this area to establish more clearly the influences of acculturation on parenting
behaviors.
Historically, the belief system of the Roman Catholic Church has influenced the
cultural values of Latinos. Moreover, many Latinos also embrace the spiritual beliefs
that predate Catholicism (Zuniga, 2001), like the belief in spirits that protect or in
curanderos (witch doctors). Furthermore, the Spanish language helps Latinos define
their identity; the Spanish language influences how they interpret events and how they
communicate with others (Puig, 2001). Latinos value their language so much that even
after several generations in the United States, many families continue to speak Spanish at
home. To truly examine the parenting values of Latino cultures, we must also address
spirituality and language.
The Social Context of Parenting
The Impact of Socioeconomic Status (SES) and Education on Parenting.
It is unfortunate that in the United States ethnicity/race is often confounded with
SES, especially when one considers how economic hardship negatively impacts an
individual's development (Bradley et al., 2001; Duncan, Brooks-Gunn, & Klenbanov,
1994). African-American and Puerto Rican families populate the poorest and most
distressed urban areas of the northeastern United States. Both groups share almost
identical rates of poverty, with 33% of African-Americans and 39% of Puerto Ricans
classified as poor (U.S Census Data, 2001). Massey (1994) argues that our society's
segregation of the poor exacerbates the economic problems faced by the disadvantaged.
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segregation of the poor exacerbates the economic problems faced by the disadvantaged.
As Puerto Ricans and African Americans experience segregation and find themselves
concentrated in certain pockets and communities, the problems associated with economic
hardship (e.g. violence, drug use, limited education) are also concentrated in those areas.
Indeed, the median family income for Puerto Ricans has consistently been half that for
whites, and lower than any other racial/ethnic group in the United States (Rodriguez,
1994).
African-Americans and Puerto Ricans share characteristics common to poverty;
single mothers head almost half of African-American and Puerto Rican households.
Moreover, the poverty rates for single parent homes are 50% and 90% respectively.
About 15% of Puerto Ricans and African-Americans are unemployed, more than twice
the rate of unemployed Whites (Taylor, Jacobson, Rodriguez, Dominguez, Cantic,
Doney, Boccuti, Alejandro, & Tobon, 2000).
The statistics on education are even more dismal. Seven percent of African
Americans have completed less than five grades in school. Over 20% ofPuerto Ricans
have completed less than five grades. Only seventy-five percent of African-Americans
have completed high school and only 60% ofPuerto Ricans have done so. This is
especially alarming when you consider that half of the African-Americans and Puerto
Ricans who have not completed high school are considered poor (US Census Estimates,
2002).
Economic hardship is also associated with a variety of factors that in turn are
associated with disruptions in parenting. For example, poverty is associated with an
increase in marital discord and, ultimately, dissolution. Furthermore, for those
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individuals whose marriage fails because of economic pressure, psychopathology (e.g.
depression), psychosomatic symptoms, and drug abuse are more likely (Hetherington,
Stanley-Hagen, & Anderson, 1989). Among the poor, "single-parenting is associated
with more depression, anxiety, and health problems" (Brophy, 1970; Guttentag, Salasin,
& Belle, 1980). Thus, poverty, in general, diminishes the quality of parenting that can be
offered, both directly and through persistent stressors and psychological distress
(McLoyd, 1990).
Parenting Among African Americans. In McLoyd' s (1990) review of the
literature on the impact of economic hardship on black families, she argues that exposure
to "a broad range of frustration-producing life events and chronic conditions outside
personal control," have taken their toll on the psychological resources of African-
American parents. For instance, depression has been found to be most common in poor,
single parent, African-American mothers (McLoyd, Jayaratre, Ceballo, & Borquet,
1994). Moreover, when economic stressors are chronic, the possibility of mental health
problems increases (Taylor et al., 2000, Jackson, Gyamfi, Brooks-Gunn, & Blake, 1998).
When mothers are depressed, they are more likely to provide a rejecting home
environment (Colletta, 1983). Findings have shown that economic hardship is related to
less satisfaction with motherhood for African-American mothers. Punitive parenting is
associated with financial resources, as are decreased levels of parental support and
warmth (McLoyd, 1990; McLoyd, 1994).
Theory and research (McLoyd, 1990) have suggested that African-Americans use
harsher disciplinary practices than do other ethnic groups (e.g. spanking and/or neglect);
however, recent research has begun to attribute this finding to lack of financial resources
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rather than a cultural trait (Dodge, Petit, & Bates, 1994). While other studies continue to
point to a cultural pattern, others do not. For instance, Heffer and Kelly (1987) found no
differences in the use of physical punishment between black and white low-income
mothers, but they did find that only 25% of white middle-class mothers reported using
some form of physical punishment, while 67% of African-American middle-class
mothers used it. Whether the harsher disciplinary practices are culturally and/or
economically influenced remains unclear. There is, however, some evidence that
physical punishment may not have the same disastrous effects of other punitive parenting
practices on African-American children. Deater-Deckard, Dodge, Bates, and Petit (1986)
found that mothers' use of physical punishment was associated with an increase in
externalizing problems in children of Euro-American mothers but not in children of
African-American mothers. This corroborates Baumrind's (1972) research which
demonstrates that authoritarian parenting in African American parents was not related to
negative outcomes for African American children as it was in European American
families.
Parenting Among Puerto Ricans. Research has also shown that a lack of
financial resources, inadequate housing, and limited educational opportunities are
associated with family dysfunction—an increase in overall familial conflict—among
Puerto Ricans (Taylor et al., 2000). Similar to African-American single-mothers,
impoverished Puerto Rican single mothers are more likely to experience psychological
problems, particularly depression (Canabal & Quiles, 1995). Latino women underutilize
mental health resources and services in general; they tend to go untreated for both
traumatic events (e.g. rape) and major life transitions (e.g. menopause). This becomes a
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major concern when one considers that poor physical and mental health have been
strongly associated with less effective parenting (Taylor et al. 2000).
The stress of economic hardships is buffered by the extended families and social
support common in Puerto Rican families. Some research suggests that for poor Puerto
Rican mothers, stressors like finding adequate child-care were avoided thanks to the
support of family and friends (Hildago, 1997). Taylor et al. (2000) have shown that when
Puerto Rican mothers have a good support system, they are more likely to provide a
stable and suitable environment for their children.
Some research suggests that Latino parents are typically placating and permissive
with their children, emphasizing family, respect, and dignity over individual achievement
and strict disciplinary standards (Garcia-Coll et al, 1995; Zuniga, 1992). However,
among parents of Latino youth, authoritarian parenting styles have been reported
(Escovar & Lazarus, 1982). The contradictory findings may be due primarily to Latino
subgroup and within group differences.
Research Questions
In an effort to contribute to the growing body of culturally relevant research, the
present study will examine how parenting styles vary across European American,
Afi-ican-American, and Puerto Rican parents. More importantly, this work is an
exploration of within group differences, examining how social and cultural variables
moderate the relationship between ethnicity and parenting style. Specifically, the present
study will examine the following questions.
1. What, if any, are the differences and/or similarities in parenting style between
African-American, Puerto-Rican, and European-American mothers and fathers in the
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Northeast? Research, though contextually limited, would suggest that ethnic group
differences in parenting styles will surface; for example, African American parents will
most likely appear to be more authoritarian than European American parents, especially
if groups attitudes about spanking are considered (Forehand & Kotchick, 1996; Heffer
and Kelly, 1987; Peters, 1981). Research on Puerto-Ricans is generally less conclusive
with some suggesting more lax and others suggesting more authoritarian discipline
compare to European American parents (Escovar & Lazarus, 1982; Garcia Coll et al.,
1995;Zuniga, 1992).
2. Do the following sociocultural variables explain within group differences/oj
years ofeducation, (b) totalfamily income, (c) number ofchildren, (d) partner status (e)
parental depression, (f) parental acculturation (g) ethnic identity, and (h) their child's
externalizing behaviorl Research has begun to show that social and cultural context
plays a large role in the shaping of parenting styles; although ethnic group differences
may appear, this work will focus primarily on the variation explained by the association
of parenting behaviors with these sociocultural variables within each group and
separately for mothers and fathers.
3. Do sociocultural variables interact with ethnicity in predicting parenting styles
—
that is, do group differences vary depending on the individual characteristics? For
example, are there parenting differences between African American and Puerto Ricans
only among poorer families and not among richer families, or only among less
acculturated families, or only among depressed parents?
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CHAPTER 2
METHOD
Participants
The sample consisted of female caregivers (n = 230) and male caregivers
(n = 155) of children 3-4 years of age, residing in Western Massachusetts. In this study,
"caregivers" are defined as primary parents or guardians of the target child, and were
either biological parents, step parents, adoptive parents, and/or grandparents with legal
custody of the target child. Only caregivers that identified as African American, Puerto
Rican, or European American were used in the current study. This sample contained 2
grandmothers, 1 grandfather, 3 adoptive mothers, and 1 adoptive father, all serving as
primary caregivers of the target child.
As a part of the screening process, parents completed a packet consisting of the
Behavioral Assessment System for Children - Parent Report Scale (BASC-PRS;
Reynolds & Kamphaus, 1992), a questionnaire on demographic information, and a
question assessing concern about their child's activity level, defiance, aggression, or
impulse control. One hundred ninety eight children or 77.6% scored at least 65 on the
Aggression and/or Hyperactivity subscales of the BASC during the screening, and their
parents indicated some concern about their behavior (1 17 European American children,
49 Puerto Rican children, and 26 African American children). Fifty-seven children or
22.4% showed no signs of behavior problems on the BASC-PRS during the screening
(indicated by a score of 60 or less on all of the BAC-PRS subscales), and their parents
indicated no concern about their behavior (44 European American children, 4 Puerto
Rican children, and 8 African American children). The children who showed no behavior
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problems were matched to the children who had behavior problems on age, parent
education, gender, and ethnicity. Unfortunately, there were few Puerto Rican non-
problem children whose parents completed the screening and those that did were either
unreachable or were more highly educated than the parents ofPuerto Rican behavior
problem children and were therefore not selected for the study. Thus, the Puerto Rican
sample had a higher proportion of children with behavior problems. The Puerto Rican
sample also had a higher proportion of female target children participating (27 females
and 17 males), whereas the African American (21 males and 13 females) and European
American (92 males and 69 females) samples each had a higher proportion of male target
children participating. Participating children were limited to those with no evidence of
cognitive impairment, deafness, blindness, severe language delay, cerebral palsy,
epilepsy, autism, or psychosis, based on parental interviews, questionnaires, and short
child observations.
Given the inquiries of the present study, the following demographic breakdowns
are presented separately for female caregivers and male caregivers: One hundred fifty-six
female caregivers and 115 male caregivers identified themselves as European-American,
29 female caregivers and 17 male caregivers identified as African-American^ and 46
female caregivers and 23 male caregivers identified as Puerto Rican. In terms of partner
status, 88.6% ofEuropean American female caregivers, 68.6 % ofPuerto Rican female
caregivers, and 35.3% of African American female caregivers identified as married or
living with a partner. Ninety-one percent ofEuropean American male caregivers, 77.3%
' Although the African American male caregiver sample was small, analyses using this group
were conducted because of the very little parenting research available on African American
fathers. These findings should be considered exploratory and great caution is suggested in
interpreting them.
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of Puerto Rican male caregivers, and 56.3% of African American male caregivers were
married or living with a partner. The rest of each sample identified as single, divorced, or
widowed. All female caregivers lived with the target child, while 95.7% ofEuropean
American, 86.4% ofPuerto Rican, and 81.3% of African American male caregivers lived
with the target child. In terms of total family income, the median family income was
$62,000 for European American female caregivers, $22,860 for Puerto Rican female
caregivers, and $36,400 for African American female caregivers. These numbers were
slightly different for male caregivers; the median family income was $63,500 for
European American male caregivers, $21,750 for Puerto Rican male caregivers, and
$36,920 for African American male caregivers. Finally, the average years of education
attained for European American female caregivers was 14.39, 1 1.70 for Puerto Rican
female caregivers, 12.19 for African American female caregivers, 14.00 for European
American male caregivers, 12. 1 1 for Puerto Rican male caregivers, and 13. 14 for African
American male caregivers.
Procedure
Children who met the above criteria were invited to participate in comprehensive
child and family assessments that took place in each family's home. The measures
collected for this study were administered during the first of five annual home visits (with
2 visits conducted in the first year). Each parent who participated was paid $200 for his
or her time. Families were recruited through state birth records, as well as pediatrician
offices and community centers throughout Western Massachusetts, specifically
Springfield-Northampton-Greenfield areas. Doctoral students in clinical psychology
conducted the home visits with these families, interviewed and assessed parents or
19
were
measures.
guardians as well as the target child. Families who were more comfortable in Spanish
were interviewed by bilingual staff and completed the identical questionnaires that
translated into Spanish. During the home visits, parents completed a number of
including questionnaires containing demographic information, measures of their
parenting styles, measures of acculturation and ethnic identity, measures of their child's
behavior, and measures of their own mental health. The following is a description of
measures and variables relevant to the present study:
Measures
Age: Parents were asked to indicate their age as part of a larger demographic
questionnaire.
Ethnicity: Parents were asked to indicate the race/ethnicity. The data of parents
who identified solely as African-American, European-American, and Puerto Rican were
used in analyses.
Education: Education was measured by having parents report their highest level
of education; each level was then assigned a number to represent number of years of
education (e.g. B.A. was assigned a 16).
Total Family Income: Parents were asked to report the annual income and
support received from all adults in the home; the income of all parents/guardians who
lived in the parents' home were summed to obtain a measure of family income.
Partner Status: Parents were coded as either single (including divorced, separated,
never married) or married (including married or cohabiting couples) based on their
partner status.
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Number of Children: Parents are asked to indicate the number of children living
in the household, including siblings, cousins, extended family, etc.
Parental Depression: The CES-D is a 20-item self-report scale of depressive
symptoms, widely used in research with aduhs of all ages (Radloff, 1977
; Radloff&
Teri, 1986 ). Respondents rate the applicability of the statements to themselves on a 1—4
scale (1 = rarely; 2 = occasionally; 3 = some ofthe time; 4 = often) with respect to the
past week. Higher scores reflect increased expression of affective distress. The scale v^as
developed for use in studies of the epidemiology of depressive symptomatology in the
general population and has been shown to have desirable psychometric properties,
including good internal consistency, acceptable test-retest reliability, demonstrable
sensitivity to significant life events, and high correlation with clinical diagnosis of
depression (Lewinsohn et al., 1997
;
Myers & Weissman, 1980
;
Radloff, 1977 ; Radloff
& Locke, 1986 ; Zimmerman & Coryell, 1994). Factor structures of the CES-D with
Mexican-born and Mexican-Americans indicate high (but imperfect) conceptual
equivalence of the CES-D in these cultural groups (Golding & Aneshensel, 1989). No
factor structures exist for Puerto-Ricans and those that do for African-Americans are
limited to elderly populations.
Ethnic Identity: Ethnic identity was measured using the Multi-Ethnic Identity
Scale (Phinney, 1992) and was administered to all African American and Puerto Rican
parents. (It was not administered to European Americans because identity development
among members of a dominant culture is thought to involve a different process than this
scale is intended to measure.) This scale has been used in dozens of studies and has
consistently shown good reliability, typically with alphas above .80 across a wide range
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of ethnic groups and ages. On the basis of recent woric (Adolescent Pathways Project,
1994; Phelps, Taylor, and Gerard, 2001), including a factor analysis of a large sample
of adolescents (Umana-Taylor, 2003), it appears that the measure can best be thought of
as comprising three factors, ethnic identity search (a developmental and cognitive
component), affirmation, belonging, and commitment (an affective component), and
other group orientation (an affective and cognitive component that measures attitudes
toward other groups). Some sample Ethnic Identity Search items are "I think a lot about
how my life will be affected by my ethnic group membership" and "I have spent time
trying to find out more about my ethnic group, such as its history, traditions, and
customs". Lower scores on ethnic identity search indicate less identification with one's
ethnic group. Some example items of the Affirmation, belonging, and commitment
factor are "I am happy that I am a member of the group I belong to" and "I feel a strong
attachment toward my own ethnic group"), with higher scores reflecting greater
affirmation, belonging, and commitment to their ethnic group. Example items of the
Other Group Orientation factors include "I like meeting and getting to know people from
ethnic groups other than my own" and "I enjoy being around people from ethnic groups
other than my own," with higher scores indicating a greater willingness to accept and
befriend members of other ethnic groups.
Because the sample of African American and Puerto Rican fathers was small to
begin with and we had a lot of missing data for these measures, we had too small of a
sample size to conduct meaningful analyses on Ethnic Identity measures for those
samples. Therefore, ethnic identity analyses are only reported for Puerto Rican and
African American female caregivers.
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Parental Acculturation: Levels of acculturation were assessed using an adapted
version of the Stephenson Multigroup Acculturation Scale (SMAS) (Stephenson, 2000).
The Stephenson Multigroup Acculturation Scale consists of 32-items where respondents
rate their endorsement of attitudes and behaviors related to ethnicity on a 4-point Likert
scale ranging from 1 (false) to 4 (true). Acculturation is measured by a two-factor
construct with questions related to Ethnic Society Immersion ("I speak my native
language at home") and Dominant Society Immersion ("I feel totally comfortable with
Anglo-American people"). Higher scores in each factor indicate either greater Ethnic
Society Immersion and/or greater Dominant Society Immersion. These two factors
correspond to the two-dimensional framework proposed by Berry (Berry, 1980).
According to Berry's model, the process of acculturation is shaped by the respective
importance that the individual places on ethnic heritage versus the values of the dominant
culture. The SMAS is the first acculturation scale developed for use across ethnic groups
and initial studies indicated high reliability and validity indexes comparable with other
published instruments. Strong validity was demonstrated in the instrument's ability to
identify relationships between generational status and scores on the subscales.
Although we administered the acculturation scale to all parents in the sample,
African American and European American parents had difficulty completing the scale.
Because so many individuals from these ethnic groups felt so distant from their country
of origin (and, in fact, most African American parents did not know what country their
ancestors came from), their responses to this questionnaire did not seem meaningful.
Therefore, the acculturation measure was used only for Puerto Rican participants.
Unfortunately, given the amount of missing acculturation data for Puerto Rican male
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caregivers, the sample size was too small to conduct meaningful analyses. Therefore,
acculturation analyses were only conducted for Puerto Rican female caregivers.
Child's Externalizing Behavior: Externalizing behavior in 3- to 4-year olds is
measured using the Hyperactivity/Impulsivity and Defiant/Aggression subscales of the
Behavioral Assessment System for Children Parent rating Scales (BASC PRS). The
BASC PRS (Reynolds & Kamphaus, 1992) is a comprehensive rating scale that assesses
a broad range of child psychopathology in children aged 2 years 6 months and older. It
yields both Hyperactivity and Aggression subscales for 3- to 4-year-old children, with
higher scores indicating higher frequencies of symptoms. The BASC for 2 and 3-year-
old has demonstrated good reliability. Research on the BASC for four and older suggests
that it has excellent validity (Reynolds & Kamphaus, 1992), and the factor structure of
the BASC for 2 and 3 -year-olds is identical to that for 4 and 5 year-olds.
Parenting Style: Discipline and nurturing techniques were assessed using two
measures. The first measure, a self-report behaviorally focused measure, the Parenting
Scale (PS) derived 3 factors: Overreactivity, Laxness, and Verbosity. Similarly, the
warmth subscale of the Child Rearing Practices Report (CRPR), a self-report,
behaviorally and cognitively focused measure was used to assess nurturance. These
measures are described more fully below.
The PS is a 30-item self-report questionnaire designed to assess negative
discipline strategies used by parents of young children (Arnold, O'Leary, Wolff, &
Acker, 1993). The scale is behaviorally focused and originally three factors emerged
from this scale that described some of the variance in parenting styles: Overreactivity,
Laxness, and Verbosity, though the Verbosity factor has not emerged consistently. The
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Laxness factor includes 1
1 items related to permissive discipline. These items describe
ways in which parents give in, allow rules to go unenforced, or provide positive
consequences for misbehavior. The Overreactivity factor consists of 8 items reflecting a
negative, affective component to disciplining, such as anger, meanness, and irritability.
The Verbosity factor consists of 6 items reflecting lengthy verbal responses and a
reliance on talking even when talking is ineffective (Arnold, O'Leary, Wolfe, and Acker,
1999). In all factors, higher scores indicate greater frequencies of dysftinctional
discipline practices. The instrument presents good temporal reliability, is significantly
correlated with observed behavior, and discriminates parents of clinically referred
children from parents of non-clinically referred children (Arnold et al., 1993).
The original PS study was developed using a predominantly white population.
Studies since have supported the validity of the PS using other predominantly white
populations as well as an African American population (Harvey, Danforth, Ulaszek, and
Eberhardt, 2001; Reitman, Currier, Hupp, Rhode, Murphy, and O'Callaghan, 2001). In
addition, a recent paper using data from this study combined with data from another
study suggested a similar factor structure for Puerto Rican Parents (Rodriguez, Harvey,
Cespedes, Steossel, Miller, and Arnold 2003).
Nurturance was measured using the nurturance factor of a modified version of the
Child Rearing Practices Report (CRPR; Block, 1965). The modified CRPR consists of40
items taken from a 91 -item Q-sort, and yields factor scores for nurturance and
restrictiveness (Rickel & Biasatti, 1982). The 18 items that loaded on the nurturance
factor were administered in the present study using a 7-point Likert scale. Scores were
calculated by averaging across items on the nurturance factor, where high scores
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indicated a willingness of parents to listen to and share feelings and experiences with
their children. The nurturance factor has demonstrated high internal consistency and test-
retest reliability with parents of different income levels and ethnicities (Rickel & Biasatti,
1982). This self-report questionnaire has consistently shown good reliability and
validity (Block, 1967; Block, 1981; Dekovic, Janssens, Gerris, 1991; and Rickel &
Biasatti, 1982). Finally, it seems that parental self-report using CRPR corresponds with
actual parental behavior in interaction with the child (Dekovic, Janssens, Gerris, 1991).
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CHAPTER 3
RESULTS
Descriptive Statistics
Three participants (2 female caregivers and 1 father) were outliers on family
income ($100,000 or more per year than the next family). Since it has been well
established that economic wealth significantly influences parenting (Hetherington,
Stanley-Hagen, & Anderson, 1989; Jackson, Gyamfi, Brooks-Gunn, & Blake, 1998;
McLoyd, 1990; Taylor et al., 2000), these outliers might disproportionately affect the
results and were therefore dropped from the analyses.
Descriptive statistics of the contextual variables were calculated separately for
female caregivers and male caregivers of each ethnic group and are presented in Table 1
.
Puerto Rican and African American female caregivers in this sample were significantly
younger, had finished significantly fewer years of schooling, and had significantly lower
family incomes than European American female caregivers. Moreover, European
Ajmerican female caregivers were significantly less depressed than Puerto Rican or
African American female caregivers. There were no significant differences in number of
children living in the home. There was also no significant difference in female
caregivers' reports of the target child's level of aggression, though there was a trend for
Puerto Rican female caregivers to report more aggression than both African American
and European American female caregivers. Puerto Rican female caregivers reported
significantly higher levels of hyperactivity in their target child than either European
American of African American female caregivers.
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Similar patterns were found with male caregivers in this sample. European
American male caregivers were significantly older and attended more years of school
compared to Puerto Rican but not African American male caregivers. European
American male caregivers had significantly higher family incomes and were significantly
less depressed than both Puerto Rican and African American male caregivers. Puerto
Rican male caregivers reported higher levels of hyperactivity and aggression in their
target children compared to European American male caregivers. Puerto Rican male
caregivers also appeared to report higher levels of hyperactivity in their target child
compared to African American male caregivers, though this result was only marginally
significant (p<.10).
Between Group Differences on Parenting Measures
To test for differences in parenting between ethnic groups, one-way analyses of
variance (ANOVAs) were conducted separately for female caregivers and male
caregivers using Overreactivity, Laxness, Verbosity, and Nurturance subscales (see Table
2 for means and standard deviations). Significant main effects were followed up with
Tukey HSD tests to compare the three groups.
Analysis of variance revealed significant mean differences between ethnic groups
for female caregivers on Laxness, F(2,227) = 10. 14, /? < .001 . On average, European
American female caregivers reported less laxness than Puerto Rican and African
American female caregivers. Ethnic group means also differed significantly on
Verbosity, F(2, 227) = 23.33, p<.001, Puerto Rican female caregivers reported being
more verbose while disciplining than African American or European American female
caregivers. There was a trend for ethnic groups to differ on Overreactivity scores. On
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average, Puerto Rican female caregivers reported significantly higher levels of
Overreactivity than African American female caregivers. Groups did not differ on
reports of nurturing child-rearing practices. For male caregivers, there were no
significant mean score differences between ethnic groups on any parenting variable.
Descriptive statistics revealed that ethnic groups differed significantly in age, total
family income, education and depression. Because of this, analyses were needed to better
determine whether ethnic group differences in parenting behavior were due mainly to the
significant differences in social context between samples. Therefore, regression analyses
controlling for age, total family income, education, and depression were conducted for
female caregivers. The analyses revealed that differences between groups in
overreactivity completely disappear when controlling for the contextual variables, which
is not surprising considering that this difference was not very strong to begin with. What
is interesting is that differences in laxness weakened significantly, with African American
and Puerto Rican female caregivers no longer differing significantly from European
American female caregivers—though Puerto Rican female caregivers' scores remained
marginally higher than the other groups {b = .45, t = 1.87,/7<.10). Even after controlling
for the contextual variables, Puerto Rican female caregivers had significantly higher
verbosity scores than African American or European American female caregivers.
Due to proportional differences in target child's behavior between groups (only
7.4% ofPuerto Rican children were controls, whereas 25% of African American and
27.3% ofEuropean American children were controls—see Participants section), the
above analyses were conducted using only female caregivers who were concerned about
their target child's behavior (Behavior Group) to ensure that the above differences were
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not due solely to differences in child behavior between groups. These analyses of
variance revealed similar findings to those reported above. For instance, there were still
significant mean differences between ethnic groups on Laxness, F(2,173) = 11.35, p <
.001. On average, European American female caregivers (M = 2.72) reported lower
laxness scores than Puerto Rican (M =3.40) and African American (M = 3.52) female
caregivers. Ethnic groups once again differed significantly on Verbosity, F (2, 173) =
14. 17, /?<.001
.
On average, Puerto Rican female caregivers (M = 4.77) reported being
more verbose while disciplining than African American (M = 4.08) or European
American (M = 3 .80) female caregivers. This time, however, there was no trend on
Overreactivity; groups did not differ at all on Overreactivity. Once again, groups did not
differ on reports of nurturing parent behaviors.
Given that the Puerto Rican sample also had a higher proportion of female target
children participating compared to the other groups, it was thought that perhaps the
higher laxness and verbosity scores reported by Puerto Rican female caregivers may be
partly due to this gender difference. Therefore, separate ANOVAs were run comparing
Puerto Rican and European American female caregivers on Laxness and Verbosity,
looking first at the subset of the sample with female children and subsequently the subset
with male children. African American female caregivers were left out of these analyses
because the small sample size of this group did not allow for further grouping. Analyses
revealed that regardless of child gender, Puerto Rican mothers maintained significantly
higher Laxness and Verbosity scores compared to their European American counterparts.
However, these results should be interpreted with great caution considering the lack of
power due to limited Puerto Rican sample sizes (R^ ranged from .05-.22).
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Correlates of Parpnting Within Ethnic Grnnps
Bivariate correlations were conducted separately for female caregivers and male
caregivers of each ethnic group using parenting and sociocultural variables. Correlational
analyses are presented in Tables 3 to 8.
African American Female Caregivers: Among African American female
caregivers, greater reported laxness was associated with significantly higher maternal
reports of hyperactivity and with somewhat fewer years of education (at a probability
level that approached significance). Higher Overreactivity scores were associated with
lower Ethnic Identity scores for African American female caregivers. However,
Verbosity and Nurturance scores were not associated with any of the sociocultural
variables for African American female caregivers, although there was a trend indicating
that female caregivers with fewer years of education had higher verbosity scores.
Bivariate correlations were also run using only African American female
caregivers who were concerned about their children's behavior (behavior group, N = 21).
Relationships between sociocultural and parenting variables were similar to those found
using the whole sample with a few notable exceptions. For instance, target child's
hyperactivity and aggression were no longer related to mother's Laxness scores.
However, the relationship between education and Laxness scores become significant
rather than just a trend, (r = -.48,/? = .03). Lastly, education was no longer associated to
mother's Verbosity scores.
African American Male Caregivers: The more depressed African American male
caregivers were more likely to be permissive while disciplining. Laxness scores were
also significantly related to male caregivers' report of his target child's hyperactivity; the
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more hyperactive or aggressive the child the more lax the disciplining. Finally, there
was a trend indicating that male caregivers with fewer years of education had higher
verbosity scores. Due to the small sample size of African American male caregivers,
bivariate correlations using only the behavior group were not run for this sample.
Puerto Rican Female Caregivers: Higher Depression Scores were associated with
higher Verbosity scores for Puerto Rican female caregivers. Fewer years of Education
were associated with higher Verbosity scores. There was also a trend indicating that
female caregivers with more hyperactive children had higher Verbosity scores. Puerto
Rican female caregivers with more children reported being less nurturing with their target
child. There was also a trend indicating that female caregivers with more years of
education reported being more nurturing with their target child. Although Overreactivity
scores did not significantly relate to any of the sociocultural variables, there was a trend
indicating that female caregivers with lower scores on Affirmation, Belonging, and
Commitment (MEIM) reported a greater tendency to overreact while disciplining.
Similarly, Laxness scores were not related to any sociocultural variable, though there
were a couple of trends. The first suggested that female caregivers who rated their target
child to be more aggressive also had higher Laxness scores. The second trend suggested
that female caregivers with lower Ethnic Society Immersion Scores (SMAS)—how
immersed one is in his/her own culture rather than dominant culture—had higher Laxness
scores.
Puerto Rican Male Caregivers: Less Family Income was associated with higher
Verbosity scores for Puerto Rican male caregivers. Overreactivity, Laxness, and
Nurturance scores did not significantly relate to any sociocultural variable. One trend
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indicated that more children living in the home was associated with higher Nurturance
scores for Puerto Rican male caregivers.
European American Female Caregivers: Higher depression scores were
associated with higher Laxness and Verbosity scores for European American female
caregivers; the more depressed female caregivers tended to be more permissive and
verbose while disciplining. Higher target child hyperactivity scores were associated with
higher Overreactivity and Laxness. Similarly, higher target child aggression was
associated with higher Overreactivity and Laxness scores. Also, younger female
caregivers tended to have higher Laxness scores, and mother's without a partner also
tended to have higher Laxness scores. Finally, the fewer the number of children living in
the home, the more nurturing the female caregivers appeared.
Bivariate correlations were also run using only European American Female
caregivers who were concerned about their children's behavior (behavior group, N= 151).
Relationships between sociocultural and parenting variables were similar to the above
findings with a few notable exceptions. Overreactivity, for instance, was no longer
related to target child's hyperactivity, though the relationship between Overreactivity and
target child's aggression remained (r =
.21, p = .03). On the other hand, Laxness scores
were no longer related to target child's aggression, but still related to target child's
hyperactivity (r = .22, p = .02). And finally, in this sample, Laxness scores were no
longer related to age.
European American Male Caregivers: Higher Depression scores for European
American male caregivers were related to higher Overreactivity, Laxness, and Verbosity
scores. More depressed male caregivers also tended to report being less nurturing with
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their target child. Furthermore, male caregivers with more children living at home, and a
child with high levels of hyperactivity and/or aggression tended to report a greater
tendency to over-react when disciplining. Lastly, male caregivers with fewer years of
education tended to have higher Verbosity scores.
Bivariate correlations were also run using only European American Male
caregivers who were concerned about their children's behavior (behavior group, N= 98).
The relationships between sociocultural and parenting variables were similar to the above
findings with some exceptions. Overreactivity was no longer associated with the number
of children in the home or the target child's hyperactivity. Overreactivity continued to be
associated with target child's aggression. Not having a partner was associated with
higher Laxness scores for European American male caregivers, r =.23, p =.04. Finally,
Nurturance scores were no longer associated with total family income or target child's
aggression scores.
Interactions between Sociocultural Variables and Ethnicity in Predicting Parenting
Hierarchical regression analyses using product terms were conducted separately
for female caregivers and male caregivers. Two dummy coded variables for ethnicity
were created, one indicating whether a participant was African American or not, the other
indicating if a participant was Puerto Rican or not. These dummy variables were then
multiplied with each sociocultural variable to create product terms. A series of
hierarchical regression equations were created with each parenting variable as the
dependent variable. For each equation, the ethnicity variables and the sociocultural
variable were entered in the first step and the two product terms (one for each ethnicity
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variable) were entered in the second step. Results are reported for analyses that revealed a
significant change in R-squared after adding the interaction terms (see tables 9-13).
Interactions for Female Caregivers: Table 9 presents the hierarchical regression
analysis of female caregivers' ethnicity and partner status predicting their Overreactivity
reports. Being single, divorced, or widowed, was associated with higher Overreactivity
scores for Puerto Rican female caregivers but not African American or European
American female caregivers. Table 10 shows the hierarchical regression analysis of
female caregivers' ethnicity and years of education predicting Nurturance scores. For
Puerto Rican (and not African American or European American female caregivers),
having more years of education was related to having higher Nurturance scores, at a
probability level that approached significance. There were interactions between female
caregivers' ethnicity and number of children living in the home in predicting Nurturance
scores that approached significance (Table 1 1). Whereas having more children was
strongly associated with less Nurturance for Puerto Rican female caregivers, it was only
weakly negative related for European American female caregivers not associated with
Nurturance among African American female caregivers.
Table 12 presents the hierarchical regression analysis of female caregivers'
ethnicity and target child's aggression predicting caregiver's Nurturance scores. Having
an aggressive child was related to higher Nurturance scores (though not significantly so)
for African American female caregivers but was related to less Nurturance among
European American and Puerto Rican female caregivers (though not statistically
significantly so).
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Interactions for Male Caregivers: Table 13 presents the hierarchical regression
analysis of male caregivers' ethnicity and total family income predicting Verbosity
scores. The interaction indicated that higher incomes were strongly related to lower
Verbosity scores for Puerto Rican male caregivers but were only weakly related to
Verbosity, if at all, among European American male caregivers. A relationship was also
found when predicting male caregivers' Overreactivity scores from male caregivers'
ethnicity and their target child's aggression (see Table 14). The interaction indicated
that whereas overreactivity was significantly associated with more aggression in the
target child among European American male caregivers, overreactivity and child
aggression were not significantly related among Puerto Rican and African American
male caregivers. The interaction between ethnicity and number of children living in the
home also predicted fathers' Overreactivity scores. Having more children was associated
with significantly more Overreactivity among European American fathers, but not among
African American and Puerto Rican fathers (and in fact the relations were in the opposite
direction, though they were not significant)(see Table 15). Lastly, Table 16 presents the
hierarchical regression analysis of male caregivers' ethnicity and age in predicting
Laxness scores. Although age and laxness were not significantly associated among any
of the three ethnic groups, the direction of the relation between age and laxness was
positive for European Americans and negative for African American and Puerto Rican
male caregivers. Lastly, Table 17 presents the hierarchical regression analysis of male
caregivers' ethnicity and target child's hyperactivity predicting male caregivers' Laxness
scores. Laxness was associated with significantly more child hyperactivity among
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African American fathers, but not among Puerto Rican ofEuropean American male
caregivers.
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CHAPTER 4
DISCUSSION
The present study examined both between group and within group difference in
the parenting practices ofEuropean American, African American, and Puerto Rican
American parents. Not surprisingly, parenting differences emerged between groups.
What was surprising was that these findings contradicted previous research (see Forehand
& Kotchick, 1996). For instance, differences in overreactivity (or authoritarian discipline
strategies) were weak for female caregivers and none appeared for male caregivers. In
fact, African American female caregivers, the group most traditionally associated with
authoritarian or harsh parenting, reported the lowest levels of overreactivity. Puerto
Rican and African American female caregivers reported using more lax discipline
strategies with their children. Moreover, groups did not differ in nurturance. This is an
important finding because, to date, few researchers have examined parental nurturance
cross-culturally. The few studies that have investigated nurturance in ethnic minority
groups are inconclusive, with one suggesting that Latino parents had the highest ratings
in nurturing (compared to African American and European American parents; Brown
Pullman, 1999) and the other suggesting that Latino mothers had a lower frequency of
nurturing compared to European American mothers (Brenner and Fox, 1998). One
major criticism of these studies is that they fail to consider the vast diversity of cultures,
languages and parenting practices between and within Latino subgroups. This thesis
attempts to address this by focusing on the Puerto Rican culture specifically.
The lack ofgroup differences in nurturing is also an important finding because the
literature on ethnic and minority parenting display a prevalence of deficit models (see
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Garcia Coll et al., 1996). These deficit models often examine discipline techniques and
assume parental responsiveness or nurturance based on those techniques. The current
findings, however, question this tendency and support Baumrind's (1972) and Darling &
Steinberg's (1993) suggestion that perhaps the goals parents hold are similar between
groups-a desire to nurture and socialize their child-but the actual techniques or
methods used to help children attain these goals differ between groups. This may be due
to the fact that parenting practices are behaviors defined by the specific context and
socialization goals of the individual parent.
A second aim of this investigation was to explore the relation between parenting
styles and a variety of sociocultural variables within each ethnic group. The findings of
this study point to a variety of sources of influence on parenting. Structural variables
such as partner status and number of children living in the home were more strongly
associated with parenting behaviors ofPuerto Ricans than for European American or
African American parents. This finding is consistent with research on the reliance that
Latino cultures tend to place on family structure (e.g. extended family; Cortes, 1995;
Forehand & Kotchick, 1996; Miller & Harwood, 1991; Miller & Harwood, 2001; Perilla,
1995; Taylor et al. 1997; Vega 1990). Indeed, family support among Latinos has been
linked to quality of parenting (De Leon Siantz & Smith, 1994; Uno, Florsheim, &
Uchino, 1998) and positive child outcomes (Franco & Levitt, 1994). Because this
investigation lacked a measure of perceived social and family support, it is unclear
whether this sample of parents felt supported by their extended families. It was clear,
however, that for Puerto Rican mothers, raising larger families as a single-parent was
associated with an increase in negative parenting strategies.
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This study also suggested that the discipline strategies parents reported adopting
were associated with their reports of problem behavior in their children. That is, the
more hyperactive or aggressive the child, the more likely the parent was to be
overreactive, lax, or verbose. Since Belsky (1984) first proposed his model of the
predictors of parenting, researchers have established a relationship between parenting and
child behavior. In a study of preschool age children, researchers found that mothers who
reported being more authoritarian also reported more externalizing problems (aggression
and defiance) in their children (Heller, Baker, Henker, and Hinshaw, 1996). Arnold et al.
(1995) found that mothers who reported being more lax, verbose, and overreactive, also
rated their children as more troublesome.
The current findings are consistent with previous research on the relationship
between parenting (and especially discipline behaviors) and child behavior. More
importantly, the current findings build on previous research by examining how the
relationship between parenting and child behavior may differ not only by parent gender,
but also by ethnicity or culture. Whereas child behavior problems tended to be associated
most strongly with overreactivity among European American mothers and fathers, they
tended to be most associated with higher levels of laxness and verbosity, and not with
overreactivity, among African American and Puerto Rican parents. Moreover,
externalizing behavior problems in children were related to lower levels of nurturance for
European American parents, but not for African American or European American
parents. These findings support research suggesting that certain aspects of parenting (i.e.
authoritative style) are not only distributed differently within groups, but the same
parenting behaviors are related to positive developmental outcomes in some groups and
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not others (e.g. Baumrind, 1972; Brody & Flor, 1998; Okagaki & Frensch, 1998). It is
also consistent with previous research that has found differences in the effects of specific
parenting styles on children across different ethnic groups (Deater-Deckard, Dodge,
Bates, & Pettit, 1996).
Research has also shown that when mothers are depressed, they are more likely to
provide a rejecting home environment (Colletta, 1983); research has shown that
depressed mothers are also more negative and unsupportive (Lovejoy, 1991). The
parenting style of depressed mothers has also been shown to have a negative effect on
their children's behavior (Bettes, 1988; Billings & Moos, 1983; Cox et al., 1987; Gordon
et a!., 1989). Unfortunately, compared to the large body of evidence documenting an
association between maternal depression and behavior problems in children, the research
on the role fathers play in the these problems is less evident. Phares & Compas (1992)
examined the inclusion of mothers awi/ fathers in clinical child and adolescent research.
Their comprehensive review showed that only eight studies (1%) involved fathers. One
of the goals of the present study was to shed some light on this area.
Although depression was associated with self-reported parenting in the present
study, across all three ethnic groups, this relationship was less consistent with African
Americans and Puerto Ricans than it was for European Americans. For instance,
depression was only associated with greater laxness for African American caregivers, and
was associated with greater verbosity for Puerto Rican female caregivers (and not male
caregivers, though there was a non-significant association with less nurturance in this
group). It is not clear whether these findings are due to less power in ethnic minority
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groups, inadequate assessment of depression among these groups, or perhaps a
suggestion that depression affects groups differentially.
The findings related to ethnic identity and acculturation were not statistically
significant, but some interesting trends were found. For instance, a less secure ethnic
identity was related to increased Overreactivity for African American and Puerto Rican
mothers. Furthermore, the less connected Puerto Rican mothers felt to their cultural
group, or the more assimilated with the dominant culture, the more permissive the
parenting they reported. Past investigations on the influence of ethnic identity and
acculturation on parenting have viewed them as an added stressor on families and
examined their relation to mental health outcomes (Garcia Coll et al., 1995). The relation
of these important and complex variables to normative processes, like parenting, is an
understudied phenomenon. Perhaps the absence of research in this area is because the
variables are complex, fluid, and interactive. As Fischer & Morandi (1998) argue, the
influence of culture [and ethnicity] is individual and dynamic and the content and
significance is based on a host of social, individual, and family dynamics. However,
given the racism and discrimination faced by ethnic minority parents every day, it is
essential to investigate their racial/ethnic identity and acculturative development, and
how these processes influence the parenting styles they adopt over time. This is
especially true given that a strong relationship between racial/ethnic identity,
acculturative stress and psychological functioning (i.e. increased anxiety, paranoia,
and/or distress) has been empirically established (Carter & Helms, 1998; see review,
Organista, Organista, & Kurasaki, 2003; Parham & Helms, 1985).
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Limitations and Future Dir<>rtinn«
Although it is our goal as researchers to understand everyday life, as lived by
families, we are limited in part by our scientific method, which can only approximate that
life. This work is no exception, and some caution must be exercised when interpreting
these findings. First, the work is based on parental self-reports. O'Leary (1995) argued
that parent's may have knowledge of "proper" parental behavior and are therefore
influenced by social desirability. Although this may be the case, other studies of
parenting behavior have found strong evidence that self-reported and observed parenting
behaviors are highly correlated (Dekovic, Janssens, Gerris, 1991; Strayhom & Weidman,
1988). Also the relatively small number of subjects, particularly African American and
Puerto Rican male caregivers, limited the statistical power of some of the findings. And
finally, descriptive analyses clearly demonstrate that the groups were not educationally,
economically, or even developmentally comparable; Puerto Rican and African American
parents were significantly younger, more depressed, less educated, and had less financial
resources than the European American sample. This should be considered when
interpreting analyses comparing parenting styles between groups. Nevertheless, the
sample was representative of the overall community demographics. Indeed, it is these
very social discrepancies and their potential influence that have often been ignored in
parenting research.
This thesis applies an ecological perspective to parenting behaviors,
acknowledging and attempting to measure the effects of cultural orientation, social class,
and minority status on parenting. It is clear that sociocultural variables can have
differential effects between and within ethnic groups. Moreover, cultural and social
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variables are dynamic, overlapping and inHuencing one another, and adapting and
evolving over time. Knowing this, researchers are faced with an incredible challenge
ahead. More research is needed that investigates the inHuence of contextual variables on
the parenting styles of ethnic minority parents. This research should focus on examining
how those sociocultural variables influence parenting within groups. Some of the key
contextual variables that have been grossly underrepresented in parenting research are:
I) social variables like neighborhood safety, discrimination faced, and available
community support, and 2) more cultural variables like religious affiliation, religiosity,
and community involvement We must all keep in mind that the study of parenting
among ethnic minority families and the contextual factors that influence parenting are not
simply important for scholarly reasons. Instead, we should regard this research as
necessary to inform public policy, interventions, and clinical practice.
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Table 9
Merarchical Regression Analysis ofMothers' Overreactivity fromEthnicity and Partner Status
step 1
African American
Puerto Rican
Partner Status
Step 2
AA X Partner Status
PR X Partner Status
Change
for Step 1
0.45
0.94
0.035**
0.034
0.38
0.33
0.16
.26**
p<
.10, p<.05. p<.01, •**p<.001
Table 10
Hierarchical Regression Analysis of Mothers' Nurturance from
Ethnicity and Education
Variable ' '
B SEB
African American
-0.10 0.12
-0.06
Puerto Rican
-0.003 0.11 0.002
Education
-0.07 0.02 0.04
Step 2
AA X Education 0.03 0.05 0.21
PR X Education 0.10 0.05 0.81*
Change in R2
T>2 e„, ot i
0.024+
+ p< .10, *p< 05, **p<01, **vooi
Table 1
1
Hierarchical Regression Analysis ofMothers' Nurturance from
Ethnicity and Number of Children
Variable
"
'
Step 1 B SEB
African American
-0.07 0.12 -0.04
Puerto Rican 0.06 0.10 0.04
Number of Children
-0.10 0.03 0.21**
Step 2
AA X Number of Children 0.14 0.07 0.26+
PR X Number of Children
-0.14 0.08 -0.32+
Change in R2 0.049**
for Step 1 0.047*
+ p<.10, *p<.05, *p<.01, •p<001
53
Table 12
Merarchical Regression Analysis ofMothers' Nurturance from
Et!lSl£'tx.and Target Child's Appre..inn Score
Variable
African American
Puerto Rican
Child's Aggression
Step 2
AA X Child's Aggression
PR X Child's Aggression
Change in R2
' for Step 1
+ p<,10, *p<.0t3, •jK.Ol, jK.OOl
SEB P
-0.08 0.12
-0.05
0.04 0.10 0.03
-0.003 0.003
-0.07
0.02 0.008 0.624*
0.002 0.007 0.089
.026+
0.007
Table 13
Hierarchical Regression Analysis of Fathers' Verbosity from
Ethnicity and Total Family Income
Step 1 B SEB P
African American
-0.14 0.25
-0.05
Puerto Rican
-0.05 0.26
-0.02
Total Family Income
.00
.00
-0.25
step 2
AA X Total Family Income
.00 .00
-0.31+
PR X Total Family Income
.00 .00 0.22**
Change in R2
.05*
for Step 1 0.06
+ p<.10, V05, **p<01, p<ooi
Table 14
Hierarchical Regression Analysis of Fathers' Overreactivity from
Ethnicity and Target Child's Aggression
Step i B SE B
p
African American
-0.30 0.20 -0.12
Puerto Rican
-0.32 0.18 -0.14
Child's Aggression 0.01 0.005 0.23
Step 2
AA X Child's Aggression
-0.03 0.01 -0.65***
PR X Child's Aggression
-0.04 0.01 -1.03*
Change in R2 .073**
^'f^r.StPnl 0£66
+ p< .10, *p<.05, p< 01, ***p< 001
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Table 15
Merarchical Regression Analysis of Fathers' Overreactivity from
Ethnicity and Number of rhilHr^n ^
Variable
Step 1
African American
Puerto Rican
Number of Children
Step 2
AA X Number of Children
PR X Number of Children
Change in R2
B
-22
•29
0.03
-0.37
-0.21
.054*
SEB
0.22
0.19
0.05
0.14
0.10
P
-0.08
-0.13
O.OS
-0.42**
-0.35*
R for Step 1 q
+ p< .10, p<.05, **p<.01, ***p<.001
Table 16
Hierarchical Regression Analysis of Fathers' Laxness from Ethnicity and Age
Variable '
Step 1
African American
B
0.13
SEB
0.21
P
-~
0.05
Puerto Rican
-0.006 0.19 -0.003
Age
Step 2
-0.001 0.009
-0.01
AAx Age
-0.06 0.03 -0.78*
PR X Age
Change in R2
-0.05
.043*
0.03 -0.71+
for Step 1 0,003
+ p< .10, p<.05, p< 01, 001
Table 17
Hierarchical Regression Analysis of Fathers' Laxness from
Ethnicity and Target Child's Hyperactivity
*
'' ^
u i n. ii nni
Variable
Step 1 B SEB P
African American 0.08 0.201 0.031
Puerto Rican
-0.04 0.181 -0.02
Child's Hyperactivity 0.01 0.005 0.18
Step 2
AA X Child's Hyperactivity 0.03 0.01 0.64*
PR X Child's Hyperactivity -0.02 0.01 -0.51
Change in R2 .062**
R^ for Step 1 0.034
+ p< .10, '*p<.05, •p< 01. ***P< 001
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